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Housekeeping
⁄ To submit comments or questions or to directly 

chat with other participants, open the Chat Panel.

- Click on the Chat icon the bottom right corner of your screen. 

- To submit questions in the chat, send your chat to “Everyone.”

⁄ To enable closed captioning, click on the “CC” 
button on the bottom right of the screen and turn on.

⁄ To participate in and view results of polls, click 
on the Slido button when prompted

- You can respond anonymously by clicking the arrow next to your 
name and selecting “Respond as Anonymous”

⁄ For help with technical issues, send a direct 
message through the chat to Rick Stoddard.
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Poll: Who is in the room today?
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Thanks for joining us! 
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Today’s agenda
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The Time Is Now: 
People Need Access 
To Data

What Is The Education-
to-Workforce Indicator 
Framework?

Data Equity: Principles 
And Recommendations

Identifying Next Steps



The Time is Now: 

People Need Access to 

Data

Kate Tromble



Data Quality Campaign

We advocate to change 

the role of data to ensure 

that data works for 

everyone navigating their 

education and workforce 

journeys.
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Data Quality Campaign

• This is a policy vision. We are building a concept of what agency 

and leadership relationships and the resulting data flows should look 

like.

• Needed change is technology agnostic. We’re not holding states 

accountable for IT but for delivering value. 

• This vision will drive policy conversations that lead to technology 

conversations. 
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States must act to meet data access needs: use 

cases to drive system improvement
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The need for improved access: heard from stakeholders

*DQC 2021 and 2022 poll results in partnership with The Harris Poll

Superintendents: 98% report they would be more confident in their abilities to make 

decisions for their district with better data access and 61% use data to make decisions 

about course offerings/curriculum aligned to postsecondary and workforce opportunities.

Students: 80% report that they would feel more confident about the path they take after 

high school if they had better access to information.

Parents: 93% said that easier access to information would help them feel more 

confident about their ability to support their child’s post-high school decisionmaking.

Principals: 94% said they would feel more confident in their leadership decisions with 

better access to their students’ postsecondary and workforce outcomes.



Data Quality Campaign

Access to data should enable successful transitions 

• There are multiple transition points along the early childhood to workforce pathway 

where access to data from multiple systems is necessary to make decisions.

• We focused our use cases on these transitions because they: 

• Reflect data that states have long prioritized.

• Have clear policy drivers, available funding streams, and legal frameworks that 

have been in place for a number of years.

• There is clear policymaker appetite in both red and blue states to use information to 

support people along pathways from education into the workforce. 

• As a result, the work to ensure that everyone has access to the data they need to 

support these transition points can and must start now.
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Help students 

seamlessly navigate 

transitions from 

high school into 

college and career 

pathways



Data Quality Campaign

We will know states have designed their SLDS toward this use case when they   

meet the following access needs:  
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Students, families, and counselors have access to timely, useful, personalized, and 

aggregate data based on the Education-to-Workforce Indicators that helps them:

• Begin planning for their future early in high school.

• Streamline the transition process by helping students stay on track to graduate and 

prepare to easily apply to college and career preparation programs. 

• Assist students by identifying high-quality two- and four-year college programs and 

pathways and sharing information about options, costs, and outcomes. 

• Identify job programs and training that lead to quality career outcomes, align with their 

experience, and allow them to pursue their interests or goals. 

• Assess a student’s background, academic course history, interests, goals, and skills in 

order to better advise the student regarding their education and career goals.

file:///C:/Users/ktromble/Downloads/E-W-Indicator-Framework_ChapterII_Indicators-and-metrics (2).pdf


Data Quality Campaign

We will know states have designed their SLDS toward this use case when they  

meet the following access needs: 
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Members of the public (individuals, advocates, chambers of commerce, and community 

organizations) have access to open data sets, aggregate data, query tools, and dashboards 

that at a minimum contain the Education-to-Workforce Indicators and that help them:

• Hold their government accountable for college and career outcomes. 

• Answer questions about how schools prepare students to transition into two- and four-

year colleges, including equitable exposure to career pathways and transparency on the 

cost and quality of educational programs.

• Answer questions about whether current college and career readiness programming in 

high schools prepare students for available college and career pathways and help them 

establish goals, plan for college and career preparation program applications, and 

successfully enroll in different programs.

file:///C:/Users/ktromble/Downloads/E-W-Indicator-Framework_ChapterII_Indicators-and-metrics (2).pdf


Data Quality Campaign

We will know states have designed their SLDS toward this use case when they  

meet the following access needs: 

15

Policymakers (state legislators, agency heads, local school boards, and district leaders) have 

data (broken down, as appropriate, by the Education-to-Workforce Indicators) that helps 

them plan, allocate resources, and answer questions, such as:

• Are certain groups of students being tracked into certain, better, or less socially mobile 

pathways?

• Are historically underserved student populations attending high-quality, affordable two-

and four-year colleges?

• Are historically underserved student populations getting into quality career preparation 

programs and careers? Are different groups of students differently prepared for success 

in workforce training programs and the workforce based on their experiences in high 

school? 

file:///C:/Users/ktromble/Downloads/E-W-Indicator-Framework_ChapterII_Indicators-and-metrics (2).pdf


Data Quality Campaign

What might this use case look like in action?  
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• Early warning systems to ensure students graduate prepared for what’s next.

• Auto-admit systems to facilitate enrollment.

• Increased participation and success in dual enrollment programs.

• Effective implementation of career-connected high schools.

State and local examples:

• California’s CCGI provides students with information on the admissions requirements of 

state colleges, ensures they meet those requirements, and helps them apply for 

financial aid and college more seamlessly.

• seekUT enables Texas-based students to explore postsecondary programs and clear 

pathways with a focus on affordability and in-demand careers.

• Tools for course mapping and career planning, including My Colorado Journey.

• Tools for matching employers with youth skills, such as Kentucky’s Career and 

Technical Employer Connector.

https://www.cacollegeguidance.org/what-we-do/californiacolleges-edu/
https://seekut.utsystem.edu/
https://www.mycoloradojourney.com/
https://kystats.ky.gov/Reports/Tableau/CTESearchSystem?utm_medium=email&utm_source=govdelivery


What is the 
Education-to-Workforce 
Indicator Framework?

Naihobe Gonzalez
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To support action, data systems should enable users 
to ask and answer essential questions about 
people’s experiences from pre-K to workforce

⁄ What’s driving success challenges? Challenges can rarely be pinpointed to 

a single cause and are often shaped by system conditions

⁄ What’s working and for whom? Influx of interventions and initiatives without 

the right data makes it hard to disentangle what’s working

⁄ What else might we be missing? Limited ability to assess 

outcomes holistically, measure and contextualize disparities, and prioritize 

areas where we can make the biggest difference has equity implications
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Holistic guidance for translating data into action

• Equitable data collection and use to advance educational and 
economic opportunity for all

• Cross-sector collaboration and alignment across local, state, 
and national data systems through a common set of indicators and 
metrics that span pre-K to workforce

• Modernization efforts of longitudinal data systems that allow 
decisionmakers to answer critical questions and take action

The Education-to-Workforce (E-W) Indicator 
Framework is intended to promote:



What does the framework include?
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Disaggregates

Evidence-
Based 

Practices

E-W Indicators and Metrics

E-W Outcomes & Milestones

Adjacent System 
Conditions

E-W System 
Conditions

Essential 
Questions

Data Equity Principles
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The E-W Framework’s North Star
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E-W Framework values and design principles

Deficit framing Asset framing

Narrow 
definitions of 

success

Broader notions 
of success

Focus on a 
single 

assessment or 
milestone

Focus on a 
system of 
indicators

“From-to” shift in values Design principles

Definitions of student success include both
academic and non-academic outcomes, and 
all are valued by students, practitioners, and 

the communities that support them 

The framework values and reflects multiple
pathways to success
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How we developed the framework
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Essential Questions

Disaggregates

Key student and 

institutional 

characteristics that 

education-to-workforce 
systems should use to 

disaggregate 

outcomes and 

conditions to assess 
and address 

inequities.

Evidence-
Based 

Practices

Programs, practices, 

or policies that have 

been shown to 

address disparities 
affecting underserved 

groups on key 

education-to-workforce 

outcomes and 
milestones.

E-W Indicators
Definitions and ways to measure E-W student outcomes and 

milestones and institutional and system conditions associated with 

economic mobility and security

E-W Outcomes & Milestones
Key positive education-to-workforce outcomes and milestones strongly 

associated with economic mobility and security

Adjacent System 
Conditions

Key experiences, situations, and 
circumstances outside of education 

and workforce systems that help or 

hinder equitable E-W outcomes

E-W System Conditions
Key institutional or systemic 
environments, policies, and 

practices that help or hinder 

education-to-workforce outcomes

Data Equity Principles
Guidance for ensuring equity across the data lifecycle including fair and open data access for a diverse set of stakeholders who can help improve student outcomes

Essential 
Questions

Provide a starting 

place to identify key 

outcomes and 
milestones for 

students along the 

education-to-

workforce pipeline.
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Essential Questions

Are students demonstrating 
satisfactory academic 
progress, consistent 

attendance, and positive 
behavior to be considered on 

track in the early grades?

Are there populations of 
students that 

disproportionately experience 
exclusionary discipline 

practices that disrupt their 
educational experience? 

Are students demonstrating 
satisfactory academic 
progress, consistent 

attendance, and positive 
behavior to be considered 
on-track for high school 

graduation?

Every state and locality should be able to ask and answer essential questions about how their students are 

progressing throughout their journeys from pre-K into the workforce. For example…

Are teachers and schools 
making sufficient 

contributions to academic 
growth for students?

Do students and families have 
access to adequate public 

supports and neighborhood 
conditions to enable them to 
succeed academically and in 

the workforce?

Do students have access to 
quality school environments
including quality curricula and 

instruction, experienced 
teachers, effective leaders, and 

adequate funding?



⁄ What type of data 

would you want to 

answer this 

question?
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Do students have access to quality school environments
including quality curricula and instruction, experienced 

teachers, effective leaders, and adequate funding?
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Indicators and Metrics

Disaggregates

Key student and 

institutional 

characteristics that 

education-to-workforce 
systems should use to 

disaggregate 

outcomes and 

conditions to assess 
and address 

inequities.

Evidence-
Based 

Practices

Programs, practices, 

or policies that have 

been shown to 

address disparities 
affecting underserved 

groups on key 

education-to-workforce 

outcomes and 
milestones.

Data Equity Principles
Guidance for ensuring equity across the data lifecycle including fair and open data access for a diverse set of stakeholders who can help improve student outcomes

Essential 
Questions

Provide a starting 

place to identify key 

outcomes and 
milestones for 

students along the 

education-to-

workforce pipeline.

E-W Indicators
Definitions and ways to measure E-W student outcomes and 

milestones and institutional and system conditions associated with 

economic mobility and security

E-W Outcomes & Milestones
Key positive education-to-workforce outcomes and milestones strongly 

associated with economic mobility and security

Adjacent System 
Conditions

Key experiences, situations, and 
circumstances outside of education 

and workforce systems that help or 

hinder equitable E-W outcomes

E-W System Conditions
Key institutional or systemic 
environments, policies, and 

practices that help or hinder 

education-to-workforce outcomes
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Indicators and Metrics

Examples: 
• 6th grade on track
• High school graduation

Examples: 
• Teacher credentials
• Student perceptions of teaching 

Examples: 
• Food security 
• Access to transportation

The framework provides definitions and ways to measure 99 E-W outcomes and milestones and 

related E-W and adjacent system conditions associated with economic mobility and security.
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Zooming in on a single indicator
For each indicator, we provide the relevant E-W sector(s), a definition, a description of why it matters, recommended 

metric(s) and data source(s), measurement considerations, and a description of source frameworks.

Select Indicator: 9th Grade on Track

Sector

Indicator Type: Outcomes & Milestones

Domain: Academic Progress & Completion

Definition Grade 9 students are on track to 
graduate high school in four years, enroll in 
postsecondary education, and succeed in 
their first year of postsecondary education

Recommended metric: Percentage of 
students in grade 9 with a GPA of 3.0 or 
higher, no Ds or Fs in English language arts 
or math, attendance of 96 percent or higher, 
and no in- or out-of-school suspensions or 
expulsions

Data source: Administrative data; student 
transcripts

Why it matters

9th grade is a foundational year on students’ paths to on-time high school 
graduation and postsecondary education. For example, grade point 
average (GPA) in grade 9 predicts GPA in grade 11, which plays a role in 
college admissions and predicts students’ postsecondary enrollment and 
first year postsecondary retention. Research demonstrates the predictive 
value of other measures of 9th grade performance as well and the 
additional benefit of considering multiple measures in grade 9—rather 
than a single one—to identify whether students are on track to graduate 
high school on time. 

Research on 9th-grade on-track indicators shows they can highlight 
disparate needs for support for students from different racial, gender, 
and economic backgrounds. For instance, Black and Latino 9th graders 
tend to have lower GPAs than their peers. Moreover, 9th grade on-track 
indicators can play a critical role in dropout prevention efforts.

What to know about measurement

Each on-track indicator in the E-W Framework is supported by research 
conducted in specific district contexts; therefore, the specific criteria used 
to define whether a student is on track may not predict long-run 
outcomes equally well in all settings. To define this indicator, we drew on 
recommendations from the Bill & Melinda Gates Foundation and work by 
the UChicago Consortium on School Research, CORE Districts, and 
Balfanz and Byrnes. 

Relative to the early and middle grades, research and measurement of 
on-track indicators in grade 9 have been more common, though the field 
has largely focused on dropout prevention rather than college readiness..

 

For example, the metrics and thresholds recommended by Balfanz
and Byrnes (such as attendance of 90 percent or higher and no 
more than one suspension) predict whether students are likely to 
graduate high school.

We suggest raising these thresholds to emphasize readiness to 
enroll and succeed in postsecondary education. However, research 
based on local data should validate the criteria used to measure 
students’ on-track status for college. 

Schools record student course grades, attendance, and suspensions 
data as part of their regular operations, making this indicator 
theoretically feasible to measure. However, reporting of these 
administrative data to higher levels (district, state, federal) varies, and 
the underlying data are not necessarily comparable across localities. 
Currently, 14 states include 9th-grade on-track measures in their 
Every Student Succeeds Act (ESSA) accountability plans or publicly 
report this information, but the metrics used vary. For instance, some 
states focus only on credit accumulation, whereas others Chapter II. 
Indicators and metrics: Outcomes and milestones Mathematica® 
Inc.  consider course performance in particular core subject areas. 
We note that relative to data on course grades, which are updated 
after every marking period, data on credits earned are updated at 
most twice a year, which make course grades more actionable 
information for intervention purposes.

Source frameworks: This indicator appeared in two source 
frameworks reviewed for this report by the Council of the Great City 
Schools and the Bill & Melinda Gates Foundation. 
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Disaggregates

Evidence-
Based 

Practices

Programs, practices, 

or policies that have 

been shown to 

address disparities 
affecting underserved 

groups on key 

education-to-workforce 

outcomes and 
milestones.

Data Equity Principles
Guidance for ensuring equity across the data lifecycle including fair and open data access for a diverse set of stakeholders who can help improve student outcomes

Essential 
Questions

Provide a starting 

place to identify key 

outcomes and 
milestones for 

students along the 

education-to-

workforce pipeline.

E-W Indicators
Definitions and ways to measure E-W student outcomes and 

milestones and institutional and system conditions associated with 

economic mobility and security

E-W Outcomes & Milestones
Key positive education-to-workforce outcomes and milestones strongly 

associated with economic mobility and security

Adjacent System 
Conditions

Key experiences, situations, and 
circumstances outside of education 

and workforce systems that help or 

hinder equitable E-W outcomes

E-W System Conditions
Key institutional or systemic 
environments, policies, and 

practices that help or hinder 

education-to-workforce outcomes

Disaggregates

Key student and 

institutional 

characteristics that 

education-to-workforce 
systems should use to 

disaggregate 

outcomes and 

conditions to assess 
and address 

inequities.
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Disaggregates
Education and workforce systems should disaggregate data by key student and institutional characteristics to 

assess and address inequities across groups and schools.

Race/Ethnicity

Income Level

Gender

Disability Status

English Learner

Individuals Experiencing 

Homelessness or Housing Instability

Individual or Family Military Status

Individuals with Current or Past 

Child Welfare Involvement

Urbanicity

Home Language

Parental Education Level

Attendance Intensity (Part or Full-Time)

Age Group (e.g. Adult Learners)

Student from Migrant Family Household

K12 School Type

Justice Involvement

LGBT Status

Postsecondary Institution Classification

Credential Seeking Status

Transfer Enrollment Status

First Generation College Student

Postsecondary Major

Occupation Category

Dislocated Worker Status

Literacy Level

Disaggregate Significance Measurement Considerations

Whether 
individuals or 
households are 
considered low 
income, middle 
income, or high
Income

Sector:

Disaggregating data by 
income level is important for 
identifying disparities caused 
by economic inequality and 
unequal access to certain 
supports. For example, in 
2017, the national adjusted
cohort graduation rate 
(ACGR) for economically 
disadvantaged students was 
78 percent, compared to
the overall ACGR of 85 
percent. In addition, students 
who graduate from low-
income high schools
are more likely to leave 
college after the first year 
than those from higher 
income high schools. One 
study showed that just 14 
percent of students classified 
as low socioeconomic status 
(SES) earned a bachelor’s 
degree or higher within eight 
years of high school 
completion, compared to 29 
percent of middle-SES 
students and 60 percent of 
high-SES students. 

Measuring outcomes for students 
from low-income households is 
required for accountability in grades 
K–12 under the Every Student 
Succeeds Act (ESSA), and the 
Integrated Postsecondary 
Education Data System (IPEDS) 
collects and reports postsecondary 
enrollment and completion by Pell 
Grant status, as well as net price by 
income level. E-W systems currently 
use various (and sometimes proxy) 
measures to determine income 
level, as the available data vary 
across sectors. For example, K–12 
systems might measure low-
income status based on whether 
students receive free or reduced-
price lunch, whereas postsecondary 
systems might measure it based on 
Pell Grant receipt. These 
classifications are often imperfect 
proxies for income level. We 
recommend that E-W systems 
collect data on household income 
directly and use that information to 
determine income groupings for 
disaggregation.

Recommended disaggregates Example: Income Level
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Evidence-based practices

Data Equity Principles
Guidance for ensuring equity across the data lifecycle including fair and open data access for a diverse set of stakeholders who can help improve student outcomes

Essential 
Questions

Provide a starting 

place to identify key 

outcomes and 
milestones for 

students along the 

education-to-

workforce pipeline.

E-W Indicators
Definitions and ways to measure E-W student outcomes and 

milestones and institutional and system conditions associated with 

economic mobility and security

E-W Outcomes & Milestones
Key positive education-to-workforce outcomes and milestones strongly 

associated with economic mobility and security

Adjacent System 
Conditions

Key experiences, situations, and 
circumstances outside of education 

and workforce systems that help or 

hinder equitable E-W outcomes

E-W System Conditions
Key institutional or systemic 
environments, policies, and 

practices that help or hinder 

education-to-workforce outcomes

Disaggregates

Key student and 

institutional 

characteristics that 

education-to-workforce 
systems should use to 

disaggregate 

outcomes and 

conditions to assess 
and address 

inequities.

Evidence-
Based 

Practices

Programs, practices, 

or policies that have 

been shown to 

address disparities 
affecting underserved 

groups on key 

education-to-workforce 

outcomes and 
milestones.
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Evidence-based practices

1 Diagnose the need by conducting a root 
cause analysis using framework metrics 

Identify potential evidence-based 
practices for consideration

Select a practice, weighing the evidence 
base against feasibility 

Plan and monitor implementation and 
outcomes using framework metrics

2

3

4

Select evidence-based practices How to apply the E-W Framework to select 
an evidence-based practice

Evidence-based practices include programs, practices, or policies that have been shown to address disparities affecting 

underserved groups and can be used to link indicators to concrete action.

Response to 
Intervention

High-impact 
tutoring

SEL curricula 
and programs

ECE K-12 PS Workforce

Skill-based 
curricula

Social skills 
training

Parent 
programs

Co-requisite 
support

Mentoring and 
coaching

Digital learning

Employer 
partnerships with 

CTE programs

Youth workforce 
dev programs

Sector-oriented 
job training



K-12 evidence-based practices
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Evidence-based practices include programs, practices, or policies that have been shown to address 

disparities affecting underserved groups and can be used to link indicators to concrete action.

Evidence-based 
curricula

Response to 
intervention

Accelerated 
postsecondary 

pathways

High-impact tutoring

SEL curricula and 
programs

Career pathways programs

Out-of-school 
programs

Small, personalized 
learning communities

Evidence-based practices in Kindergarten-12th grade Intervention Description Associated 
Outcome & 
Milestones

Evidence-
based 
curricula

A growing body of experimental research shows that 
particular subject-specific curricula can lead to
different academic achievement outcomes for 
students. Great Explorations in Math and Science 
(GEMS) Space Science Sequence, which uses models, 
hands-on investigations, peer-to-peer discussions, 
reflection, and informational student readings, has 
been shown to improve science achievement for 
students in grades 4-5. There is limited evidence 
about the features of curricula that make them 
effective, although research summarized by 
Education First suggests that content richness and 
standards alignment are common qualities of 
effective curricula. Also, curricula that prioritize 
student engagement through additional instructional 
materials or culturally relevant content may have 
positive effects on student achievement. Curricula 
that engage and support teachers effectively may 
increase the frequency and fidelity of implementation, 
which are likely to shape the effectiveness of those 
curricula in improving student achievement. We 
recommend decision makers consult the WWC, as 
well as resources such as EdReports, which rates 
curricula according to their coherence, standards 
alignment, and usability, to inform the selection of 
evidence-based curricula.

- 6th grade on 
track

- 9th grade on 
track

- High school 
graduation

Enhanced college advising
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Data Equity Principles

Disaggregates

Key student and 

institutional 

characteristics that 

education-to-workforce 
systems should use to 

disaggregate 

outcomes and 

conditions to assess 
and address 

inequities.

Evidence-
Based 

Practices

Programs, practices, 

or policies that have 

been shown to 

address disparities 
affecting underserved 

groups on key 

education-to-workforce 

outcomes and 
milestones.

E-W Indicators
Definitions and ways to measure E-W student outcomes and 

milestones and institutional and system conditions associated with 

economic mobility and security

E-W Outcomes & Milestones
Key positive education-to-workforce outcomes and milestones strongly 

associated with economic mobility and security

Adjacent System 
Conditions

Key experiences, situations, and 
circumstances outside of education 

and workforce systems that help or 

hinder equitable E-W outcomes

E-W System Conditions
Key institutional or systemic 
environments, policies, and 

practices that help or hinder 

education-to-workforce outcomes

Essential 
Questions

Provide a starting 

place to identify key 

outcomes and 
milestones for 

students along the 

education-to-

workforce pipeline.

Data Equity Principles
Guidance for ensuring equity across the data lifecycle including fair and open data access for a diverse set of stakeholders who can help improve student outcomes



Data Equity: 
Principles and 
Recommendations
Adrian Neely



What are Data Equity Principles?



Literature Review Contributory Input

How was this resource developed?

7 Data Equity Principles



Data Equity Principles
Data equity is critical to ensure fair data access, governance, and use that enables policymakers, practitioners, and 

researchers to use data to improve student outcomes.

Data equity principles The data lifecycle

Context-
setting

Planning

Collection

Access

Analysis

Reporting



/ Which of these   
data equity 
principle(s) do  
you already 
apply in your 
work?



A closer 
look at 
Principle #1



Employ ethical behavior to 
respect the rights of 

individuals who provide 
data, promote greater 

equity and well-being, and 
minimize the risk of harm.





Application 
throughout 

the data 
life cycle



• Who would benefit from or be burdened 
by the data project? Are both benefits 
and burdens shared equitably?

• What are the potential risks of the project 
versus the risks of not proceeding with it?

• Could you modify the project to enhance 
positive impacts or reduce negative 
impacts?

• Are governance and oversight 
mechanisms in place? Do they include 
community representation?

• How will you know whether the intended 
benefits to the community were 
achieved?

• “Early warning” and other predictive indicators can be 
powerful tools. However, they should not be used for 
increased monitoring or punitive action. 

• Data users must be aware that biases in the inputs 
used to form predictions can perpetuate stereotypes 
and even lead to discriminatory treatment. For 
example, although past suspensions are predictive of 
high school graduation, they also reflect racial bias in 
school-based disciplinary actions. 

• Algorithms should never override the judgment of 
individuals. Balancing information from the algorithm 
with the judgment of practitioners, students, and 
parents, and other qualitative or contextual data can 
help ensure equitable outcomes are achieved.



https://weallcount.com/the-data-process/
https://www.urban.org/research/publication/principles-advancing-equitable-data-practice
https://www.childtrends.org/publications/racial-equity-considerations-and-the-institutional-review-board
https://nces.ed.gov/pubs2010/2010801.pdf
https://aisp.upenn.edu/centering-equity/


⁄ What is an 

essential question 

that would help you 

make more 

informed decisions 

in service of equity?
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Q&A
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Identifying next steps: Essential questions guide

⁄ Why and how can 
essential questions be 
used?

⁄ Steps for leading with 
essential questions
- Identify or draft essential 

questions

- Identify indicators, metrics, 
and data sources

- Identify gaps and next steps

⁄ Case study

⁄ Reflection tool



51

educationtoworkforce.org



52

Four at-a-glance resources

Source Frameworks  

at a Glance

Data Equity Principles

at a Glance

Indicators

at a Glance

Framework

at a Glance



⁄ What components 

of the framework 

would you want to 

explore further at a 

future convening or 

meeting?
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Thank you!

Additional questions?

EWFramework@mathematica-mpr.com


